








2.1 Establishing a People-Oriented Concept of
Open Education

Although China’s open universities have just started,
early in 1979, China set up a dedicated distance education
institution - Radio and TV University. “Radio and
Television University” highlights the “hard environment”
of modern educational technology in the role of distance
education; but British open universities have a prominent
open-educational philosophy because they pay more
attention to the “soft environment” effect, which is
from the learner’s needs, combined with the media
characteristics, development and use of the teaching
resources.

In a learning society and “lifelong learning” trend, the
primary task for China’s construction of open universities
is open to ideas, that is, to absorb all the advanced ideas
and concepts for our own use (Liang, 1995). In order to
completely break the shackles of traditional education
concepts, and truly achieve modern education, we
need a system which is popular, democratic, equitable,
humane and lifelong, only to establish a free elective
subject system which is people-centered, promoting the
credit transfer system and implementing the “program
supermarket” and the “Credit Bank”, to provide courses
of study methods with individual needs and to be more
flexible for students, in order to achieve a real sense
of change from teaching to learning, and ensure the
effectiveness of distance learning.

2.2 Setting up a Multi-Level, Multi-Channel
Platform of Courses

In the curriculum, China’s open universities should
change the traditional model of rigid teaching plan to
enable learners to have more choice of courses and learn
ways to achieve self-set learning goals.

The course platform not only provides both
undergraduate and graduate-level academic education
courses, but also provides job training, education of
vocational qualification certificates and other types of
non-degree education programs (projects). It focuses
on the organic link between different learning levels, to
achieve curriculum resources shared between the different
disciplines, and to achieve coordination of academic
education and non-academic education so that students
can study in a cross-level, multi-disciplinary and cross-
module way, to meet the needs of life-long learning of
different learners (He & He, 2004). During the process of
building the course platform, universities should develop
curriculum construction standards, improve curriculum
development process, strengthen curriculum evaluation
criteria and certification systems, integration of social high
quality educational resources, building excellent courses,
and formation of high-quality curriculum and multi-
media teaching resources (Zhu, 2009). Through setting up
the course platform, building disciplines and certificate
system that adapt to social and economic development,
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the purpose is to meet the learners learning needs of self-
design and life-long learning, and the requirements of
structural optimization and coordinated development.

2.3 Promotion of Certifcate Education

The construction of modern open universities should
explore and form the “professional development”
training model that is market-oriented and application
capacity-centric. China’s universities should enhance
their cooperation with industry, business, and continually
develop school-enterprise cooperation, joint development
certificate education programs that adapt to the needs of
employees’ professional positions (Wang, 2008). For the
technique of joint-build and self-build, we should build
a series of certificates of educational resources, form
certificate education system that is complementary to
academic education (Li, 2001). Meanwhile, China’s open
universities can develop a variety of job training programs
for reserving staffs, including education and training
services of updating knowledge and technology, labor job
transfer, and re-employment.

2.4 Implementation of “e-Credit Bank” System
In order to better reflect the “people-oriented, flexible
and efficient” principle, China’s modern open university
professional course system should be completely a credit
system replacing the traditional academic credit system,
and establish the credit accumulation and conversion
systems, to strengthen cooperation between colleges and
universities to achieve recognition and convergence of
students’ learning outcomes in different types of college.
As to the registration for the degree or diploma
education, students choose to learn one or several
courses that are provided among a group of unique and
practical open education resources provided by the open
universities (Zhuang & Wang, 2006). Learners who pass
the examination will receive a unified “course completion
certificate” printed by open universities.The results can
also be converted into a certain credits into individual
student’s “electronic credit bank”, according to certain
rules, such as exemption waiver, course direct replacement,
substitute equivalent courses, certificate course portfolio,
credit conversion and identification (Ji, 2004). Students
can also through mutual recognition of credits mechanism
of open universities and general universities get the same
course credits cultivation from other universities that are
replaced into the “electronic credit bank”. There are a
variety of ways to achieve non-academic education and
academic education of convergence, mutual recognition of
achievement, establishing two-way interaction mechanism
of independent learning.

2.5 Construction of High-Quality Academic Team
British open universities’ outstanding quality of teaching
and their high level of faculty are inseparable. High
level of academic research promoted the British open
universities’ academic professional development and
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curriculum development, while ensuring high quality
standards of teaching and teaching effectiveness (Yu &
Li, 2004). The qualified personnel construction of open
universities of China should be restructured as the main
line to focus on personnel training, the introduction of
talents focusing on the market demand characteristics of
professional disciplines and the establishment of flexible
appointment system for teachers and the corresponding
performance file, so that competent teachers remain
relatively stable. There should also be timely dismissal of
incompetent teachers.

China should establish a regular training mechanism
to encourage young teachers to study for a degree,
implement academic leaders development plan, establish
Distinguished Professor positions, (Liu, 2006) and create
good policy environment and academic environment to
make top-notch talent to stand out, to further improve and
optimize academic team structure, including educational
structure, subject structure, job structure and age structure;
to set up guiding team as a unit or course of professional;
to establish the guiding team of work system, management
and assessment methods, and make the guidance team
as the main force of the school discipline professional
development, curriculum development, resource
construction, and teaching reform.

2.6 Improvement of Evaluation Mechanism and
Quality Assurance System

Rigorous evaluation system is the fundamental
guarantee of excellent quality of teaching of British open
universities. In contrast, China can learn from the total
quality management concepts and methods to strengthen
the quality control of distance education to develop
improved procedures and quality standards, implement
strict personal responsibility, perform appraisal system,
and strengthen the teaching process management (Wang
& An, 20006).

To establish the internal and external oversight
evaluation mechanisms to improve the teaching quality
through the disciplines setting, talent training objectives,
curriculum system of evaluation and feedback, and
timely correction academic professional position, clear
disciplines characteristics, reform of professional content,
optimizing curriculum, the professional training objectives
through the curriculum should make active response
to social needs and to meet the personnel training
requirements.
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